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Abstract: Radicalism remains a widespread global threat, especially in multicultural countries like Indonesia. 

Educational institutions play an essential role in countering radical ideologies by shaping students' characters 

to foster resilience against extremism. This paper explores how the synergy between architectural design, the 

authenticity of the place, and social adaptive learning through social networks and effective curriculum 

management contributes to creating an effective anti-radicalism learning environment. Using the Systematic 

Literature Review (SLR) method, this study examines existing literature on educational architecture, place-

based learning, effective learning curriculum and integration of social networks in character education. The 

review highlights how architectural spaces that encourage collaboration and interaction can help foster 

inclusivity, open dialogue, and social cohesion—key elements in preventing radicalization. In addition, the 

concept of authenticity of place, which emphasizes the connection between students and their local cultural 

heritage, is identified as an important factor in building tolerance and social awareness alongside the 

implementation of an effective learning curriculum. Through place-based learning, students can develop a 

stronger sense of identity and belonging so that they are less easily influenced by extremist ideologies. 

Furthermore, integrating social networks into educational environments is examined for their role in 

promoting socially adaptive learning. Social platforms provide opportunities for students to engage with 

diverse perspectives, develop critical thinking, and build empathy—skills that are essential to counter 

radicalization. The SLR method allows for a comprehensive synthesis of research findings, offering new 

insights into how educational spaces can be designed to foster anti-radicalism character. This study 

contributes to the body of knowledge on the relationship between architecture, cultural context, effective 

curriculum implementation, and digital learning and offers recommendations for educational institutions to 

enhance their role in preventing radicalization. 

 

Keywords: anti-radicalism, socially adaptive learning, authenticity of place, educational architecture, social 

networks, effective curriculum management 

 

1. INTRODUCTION 

Radicalism has become a significant global concern, particularly in how it affects 

young people, who are often the primary targets of extremist ideologies (Syaâ & Chumaidah, 

2020). The rise of radical ideologies poses a serious threat to the social stability of nations, 

especially in multi-ethnic and multicultural countries like Indonesia. According to the 

Ministry of Religious Affairs of Indonesia, over 1,057 groups in the country exhibit 

tendencies toward radicalism, making preventing this phenomenon a critical priority for 

educators and policymakers (Saputra & Mubin, 2021). 

Educational institutions, from elementary schools to universities, play a vital role in 

combating radicalization. Through curriculum management and social interventions, schools 

can shape students' attitudes toward tolerance, peace, and respect for diversity (Moreira, 

2023). However, addressing radicalization requires more than just traditional methods of 

teaching. A holistic approach that integrates socially adaptive learning, the authenticity of 

place, and inclusive architectural designs can more effectively foster anti- radicalism 
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characteristics among students (Creswell et al., 2011). 

Socially adaptive learning refers to a system where the learning process is tailored to 

individual students' social environments and needs. This type of learning leverages social 

networks, allowing students to engage with diverse perspectives, which is crucial in building 

tolerance and countering radical ideologies (Wu et al., 2023). Schools can enhance socially 

adaptive learning by utilizing architectural designs that encourage social interaction and 

collaboration among students. For example, open spaces, multi-functional learning hubs, and 

interactive technologies can foster community and reduce isolation, often exploited by 

radical groups (Syaâ & Chumaidah, 2020). 

Furthermore, the authenticity of place plays a crucial role in the development of 

character education. Schools embedded in their local cultural and historical context can use 

these unique elements to instill values of respect, tolerance, and anti-radicalism. Place-based 

education, which integrates local knowledge and culture into the curriculum, can strengthen 

students' identities and build resilience against extremist ideologies (Zulkarnain et al., 2021). 

By connecting students with their cultural heritage, schools can create a deeper understanding 

of diversity and a strong commitment to preserving social harmony. 

Finally, using social media and digital networks in education is an emerging tool in the 

fight against radicalization. Social networks allow for adaptive learning models tailored to 

students' needs while promoting critical thinking and empathy through interaction with 

diverse viewpoints (Lee & Choi, 2019). These platforms can be harnessed to reinforce anti-

radicalism messages and create a more connected, tolerant, and resilient student body. 

This study examines the relationship between architectural design, authenticity of 

place, and socially adaptive learning in shaping anti-radicalism character in students. By 

understanding the role of educational spaces and their interaction with social and cultural 

networks, this research seeks to contribute to developing more effective strategies for 

preventing radicalism through education. 

 

2. METHODS 

This study employs a Systematic Literature Review (SLR) methodology to synthesize 

existing research on the intersection of educational architecture, place authenticity, socially 

adaptive learning, and the development of anti-radicalism character. The SLR method was 

chosen to ensure a comprehensive and structured analysis of relevant academic literature, 

allowing for the identification of key themes, gaps, and trends within the field (Keele, 2007). 

The SLR follows the guidelines established by Keele (2007), ensuring a transparent and 
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replicable process. 

 

Search Strategy 

The search was conducted across multiple academic databases, including Google 

Scholar, Scopus, and Web of Science, to ensure wide coverage of relevant studies. 

Keywords such as "anti-radicalism education," "socially adaptive learning," "place-based 

education," "educational architecture," and "social networks in education" were used in 

combination to identify appropriate literature. Boolean operators (AND, OR) were applied 

to refine the search results and ensure that only the most relevant studies were included 

(Petticrew & Roberts, 2008). 

The inclusion criteria for selecting articles were: 

1. Peer-reviewed journal articles and conference papers published between 2010 and 2023. 

2. Studies that explicitly examine the role of educational spaces, place authenticity, or 

social networks in promoting anti-radicalism character or socially adaptive learning. 

3. Articles written in English. Exclusion criteria included: 

a. Non-peer-reviewed publications (e.g., opinion pieces or editorials). 

b. Studies not directly related to educational settings or radicalism prevention. 

 

Study Selection and Data Extraction 

Once the search strategy was executed, the identified studies were screened based on 

their titles and abstracts to ensure relevance to the research questions. Articles that met the 

inclusion criteria were then read in full, and data were extracted using a standardized data 

extraction form. This form captured essential information such as study objectives, research 

methods, key findings, and implications for educational practice (Tranfield et al., 2003). 

 

Quality Assessment 

To ensure the validity and reliability of the findings, the selected studies underwent a 

quality assessment process using criteria adapted from the Critical Appraisal Skills 

Programme (CASP Checklists - Critical Appraisal Skills Programme, 2018). Each study was 

evaluated for methodological rigor, including the clarity of the research design, 

appropriateness of data collection methods, and the relevance of findings to the research 

objectives. Studies that did not meet a minimum quality threshold were excluded from the 

final analysis. 
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Data Synthesis 

The data synthesis was conducted through thematic analysis, a method for identifying, 

analyzing, and reporting patterns (themes) within the reviewed literature (Braun & Clarke, 

2006). Themes related to the impact of architectural design on social interaction, the role of 

place authenticity in shaping character, and the use of social networks in adaptive learning 

were identified and organized into a coherent framework. This framework forms the basis 

for the discussion on how these elements can synergize to promote anti-radicalism character 

in educational settings. 

By systematically reviewing and synthesizing the literature, this study provides a 

comprehensive understanding of the current research landscape, highlighting both practical 

implications and areas for future research. 

 

3. FINDINGS AND DISCUSSION 

The findings of this systematic literature review (SLR) reveal that the synergy between 

educational architecture, place authenticity, and socially adaptive learning through social 

networks is essential in creating a comprehensive environment that fosters anti-radicalism 

character in students. By analyzing relevant studies, it becomes clear that these three 

factors—when integrated—can significantly shape the values, behaviors, and resilience of 

students against radical ideologies. Table 1 summarizes the key themes identified from the 

literature. 

Table 1. 

Key Findings Of The Synergy Between Educational Architecture, Place Authenticity, And 

Socially Adaptive Learning Through Social Networks 

Theme Key Findings Source 

Educational Architectural designs that support social 

interaction 

Anoir & Khaldi, 

Architecture and collaboration in educational spaces (e.g., 

open 

2023; Fisher, 2005 

 learning areas, flexible classrooms) promote  

 inclusivity.  

Place Authenticity Place-based learning, which integrates local 

culture 

Zulkarnain et al., 

 and history, strengthens students’ sense of 

identity 

2021; Rahmanto et 

 and fosters tolerance and resistance to radical al., 2020 

 ideologies.  

Socially Adaptive Socially adaptive learning models, especially 

when 

Choi & Lee, 2018; 



 
 

Page 100-116 
 

Learning integrated with social networks, enhance 

critical 

Darmawan et al., 

 thinking and empathy, helping students 

counter 

2021 

 radical narratives.  

Social Networks in Social networks provide a platform for 

students to 

Halim et al., 2017; 

Education engage with diverse viewpoints, promoting 

dialogue 

Choi & Lee, 2018 

 and reducing the risk of radicalization.  

Synergy of The integration of inclusive architectural 

designs, 

Rahmanto et al., 

Architecture, Place, place-based education, and social networks 

creates a 

2020; Fang et al., 

and Social Networks comprehensive environment that supports the 2021; Darmawan et 

 development of anti-radicalism character. al., 2021 

Source:Authors, 2024   

 

The findings presented in Table 1 highlight the multi-dimensional approach 

required to build anti-radicalism learning spaces. Educational architecture, which promotes 

collaboration and social interaction, is a foundation for creating inclusive environments. 

Place-based learning emphasizes the importance of students' connection to their local culture, 

fostering a strong sense of identity and belonging. Additionally, social networks provide an 

adaptive platform for students to engage with diverse perspectives and build empathy, 

further reinforcing the development of an anti-radicalism character. These insights 

demonstrate that integrating architectural design, cultural context, and social networks is 

critical for educational institutions aiming to prevent radicalization. By adopting this holistic 

approach, schools can create learning environments that not only promote academic 

excellence but also actively contribute to social cohesion and peace. 

 

1. Educational Architecture: Promoting Social Interaction and Collaboration 

One of the key findings from this review highlights the critical role of educational 

architecture in fostering social interaction and collaboration among students. Schools and 

universities that prioritize the design of open and flexible learning environments enable 

students to engage more freely with one another, encouraging dialogue and collaborative 

problem-solving. This is essential in building resilience against radical ideologies, which 

often prey on isolated individuals. By creating spaces that promote inclusivity and 

communication, educational architecture directly contributes to a school culture that values 

diversity and dialogue (Anoir & Khaldi, 2023). 
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For instance, open-plan classrooms—where walls and physical barriers are 

minimized—allow for greater student mobility and interaction. These designs facilitate 

formal and informal learning, where students can gather in small groups to discuss, 

collaborate, and engage in peer learning. In contrast to traditional classroom designs that 

enforce hierarchy and distance between students and educators, open-plan spaces create a 

more egalitarian and participatory learning atmosphere, reducing the risk of isolation and 

encouraging students to express their ideas openly (Fisher, 2005). 

 

Case Example: The Green School, Bali 

A notable example of educational architecture fostering anti-radicalism values is The 

Green School in Bali, Indonesia. This school is renowned for its sustainable, open- air 

classrooms made from bamboo, which seamlessly blend with the natural environment. The 

school’s design fosters a deep connection between students and their surroundings, 

encouraging open communication, collaboration, and respect for diversity. The open, 

inclusive design allows students from different backgrounds to interact freely, fostering 

mutual respect and learning (Alimin et al., 2021). 

In this case, the school’s architecture reflects and reinforces its educational philosophy: that 

learning should be a collaborative, community-driven experience. This approach is 

particularly important in combating radicalism because it emphasizes the importance of 

social bonds, peer support, and developing critical thinking through interaction with others. 

The Green School’s design demonstrates how architectural spaces can physically manifest 

inclusive educational values, supporting the development of student’s social and emotional 

resilience (Alimin et al., 2021). 

 a)  b)  c) 

Figure 1. Geen School Bali, Indonesia. Photos: a) by Sally Ho, 2020. b) by Aksaramaya, 

2023. 

c) by verdeschools, 2006. 
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Supporting Evidence: The Role of Space in Social Learning 

Research supports the idea that space is crucial in shaping social learning 

environments. According to Fisher (2005), educational spaces that encourage fluid 

movement and allow for multiple modes of engagement—such as individual study areas, 

collaborative zones, and presentation spaces—foster greater interaction and shared learning 

experiences. This is vital for building anti-radicalism character, as students are exposed to 

diverse viewpoints and develop the skills needed for dialogue and critical analysis. When 

students can freely engage with one another in a well-designed space, they are more likely to 

form social bonds that protect against extremist ideologies (Fisher, 2005). 

Furthermore, studies have shown that schools with such interactive spaces report 

higher student satisfaction, engagement, and social cohesion (Cleveland & Fisher, 2014). 

These spaces support an inclusive school culture where differences are celebrated and 

collaboration is the norm. As a result, students in these environments are less vulnerable to 

radicalization, as they are part of a community that values openness, dialogue, and collective 

problem-solving (Cleveland & Fisher, 2014). 

 

2. Place Authenticity: Strengthening Identity and Resilience Against Radicalism 

The second key finding from this review emphasizes the importance of place 

authenticity in educational settings for building resilience against radicalism. Place-based 

education, which integrates the local culture, history, and environment into the curriculum, 

is crucial in shaping students' sense of identity and belonging. By grounding education in the 

unique cultural and historical contexts of a particular place, students can develop a deeper 

understanding and appreciation of diversity. This connection to place helps foster tolerance, 

empathy, and mutual respect, essential for countering radical ideologies (Rahmanto et al., 

2020). 

 

Cultural Heritage and Place-Based Learning 

Place authenticity refers to the genuine reflection of a location’s cultural and 

historical heritage in the educational experience. Schools that integrate these elements into 

their curriculum not only teach students academic subjects but also foster an appreciation of 

local traditions, practices, and narratives. This connection to local culture is vital in shaping 

anti-radicalism character because it strengthens students' ties to their communities, making 

them less susceptible to ideologies that seek to undermine social cohesion (Zulkarnain et al., 

2021). 
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For example, schools that teach local history, cultural diversity, and heritage allow 

students to engage critically with their environment, instilling a sense of pride in their 

identity. This can serve as a protective factor against radicalization, which often preys on 

individuals who feel disconnected or alienated from their cultural roots. By learning about their 

local surroundings and the shared values of their communities, students are better equipped 

to reject extremist ideologies that threaten social unity. 

 

Case Example: The Pesantren Model in Indonesia 

One example of how place authenticity can shape character education is the 

Pesantren (Islamic boarding schools) model in Indonesia. Many Pesantren emphasize local 

traditions, Islamic teachings, and community values, creating a curriculum deeply rooted in 

local culture and identity. These schools often focus on social harmony, respect for diversity, 

and peaceful coexistence, integral to the Indonesian concept of "Bhinneka Tunggal Ika" 

(Unity in Diversity). By grounding students in local cultural and religious traditions, 

Pesantren contributes to developing resilience against radical ideologies that seek to disrupt 

these values (Ali et al., 2021). 

In this context, the Pesantren model demonstrates how place-based education can instill a 

sense of collective identity and responsibility, reinforcing values that counteract radicalism. 

The emphasis on local religious and cultural traditions allows students to engage with their 

heritage meaningfully, creating a strong foundation of values that promote peace and 

tolerance (Ali et al., 2021). 

 

Supporting Evidence: The Role of Place in Character Development 

Research shows that schools incorporating place-based learning into their curricula 

contribute significantly to character development. According to Sobel (2005), students who 

engage in learning activities connected to their local environment and culture show 

higher levels of civic engagement and empathy toward others. By understanding the social 

and historical contexts in which they live, students are more likely to develop a strong sense 

of social responsibility and community engagement, which are critical in preventing the 

spread of radical ideologies (Sobel, 2004). 

Moreover, studies have shown that students taught in environments that emphasize cultural 

heritage are more likely to reject extremist narratives, as these narratives often conflict with 

the values of community and cultural pride instilled through place-based education 

(Rahmanto et al., 2020). This demonstrates that place authenticity is not just about physical 
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spaces but about connecting students to the deeper values and history that surround them, 

shaping their worldview in ways that promote inclusivity and resilience. 

 

3. Socially Adaptive Learning: Enhancing Critical Thinking and Empathy through 

Social Networks 

The third key finding of this review highlights the crucial role of socially adaptive 

learning in promoting critical thinking, empathy, and resilience against radicalization. 

Socially adaptive learning refers to an educational approach that leverages the unique social 

and cultural contexts of students to provide personalized learning experiences. By utilizing 

social networks as a learning tool, socially adaptive learning fosters an environment where 

students can engage with diverse perspectives, enabling them to develop the skills necessary 

to navigate complex social issues, including radical ideologies (Margaris et al., 2020). 

Social networks foster peer-to-peer learning, encouraging students to collaborate, share 

knowledge, and engage in open dialogue. These interactions allow students to explore 

different viewpoints and challenge their biases, ultimately promoting critical thinking and 

empathy. The ability to critically assess information and empathize with others is essential in 

countering the simplistic, often emotionally charged narratives characteristic of radical 

ideologies (Choi & Noh, 2020). 

 

Case Example: Social Media Campaigns in Schools 

One practical example of socially adaptive learning through social networks is using 

social media campaigns in schools to promote tolerance and counter extremism. Several 

schools have implemented programs encouraging students to create and share digital content 

about peace, inclusivity, and anti-radicalism. For instance, in Indonesia, some schools have 

integrated social media platforms such as Instagram and Facebook into their character 

education curriculum, where students engage in campaigns promoting tolerance and respect 

for diversity (Borelli, 2023). 

These campaigns are not only effective in fostering digital literacy but also in encouraging 

students to reflect on the values of empathy and critical thinking. By interacting with a 

global audience, students are exposed to different cultural and social perspectives, which 

enhances their understanding of global citizenship and makes them more resilient to 

extremist ideologies. This method leverages the adaptive nature of social learning 

environments, ensuring that students are not passive consumers of information but active 

participants in creating and disseminating content that promotes social harmony (Lee & 
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Choi, 2019). 

 

Supporting Evidence: The Impact of Social Networks on Learning 

Research supports the view that social networks are powerful tools for facilitating 

socially adaptive learning, particularly in promoting values of tolerance and critical 

engagement. According to Bordignon et al. (2021), social networks provide a platform for 

students to engage in meaningful discussions, exchange ideas, and collaborate on projects 

that address pressing social issues (Bordignon et al., 2021). This interaction fosters critical 

thinking, as students must analyze and respond to diverse perspectives while also developing 

the empathy necessary to understand the experiences of others. 

Additionally, Lee and Choi (2019) found that students who regularly use social media for 

educational purposes are more likely to develop socially responsible behaviors and reject 

extremist ideologies. These platforms facilitate adaptive learning, where students can 

customize their learning experiences based on interactions with peers and the broader social 

environment. In the context of anti-radicalism education, socially adaptive learning helps 

students to critically assess extremist narratives and develop the emotional intelligence 

needed to empathize with those from different backgrounds (Lee & Choi, 2019). 

Furthermore, Ghosh et al. (2017) suggest that socially adaptive learning can act as a buffer 

against radicalization by building students' resilience through collaborative learning. The 

dynamic and interactive nature of social networks provides a fertile ground for students to 

question, analyze, and critically engage with ideas, which is key to forming an anti-radicalism 

character (Ghosh et al., 2017). 

 

4. Social Networks in Education: Fostering Dialogue and Reducing Radicalization 

Risk 

The fourth key finding from this review highlights the critical role of social networks 

in education, particularly in fostering open dialogue, promoting exposure to diverse 

perspectives, and reducing the risk of radicalization. Social networks provide a platform for 

students to interact beyond the boundaries of the classroom, enabling them to engage with a 

wide range of social, cultural, and ideological viewpoints. This broad exposure is essential 

for developing critical thinking skills and fostering empathy, which are crucial in countering 

radical ideologies (Lee & Choi, 2019). 

In the context of anti-radicalism education, social networks create an environment 

where students can safely explore complex issues, such as religious extremism or cultural 
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differences, in a supportive and constructive setting. These platforms allow students to 

challenge extremist narratives by providing access to counter-narratives and facilitating 

discussions that promote tolerance and inclusivity. The ability to participate in such 

discussions not only helps students to question and deconstruct radical views but also equips 

them with the skills needed to engage in civil discourse (Margaris et al., 2020). 

 

Case Example: WhatsApp as a Collaborative Learning Tool 

One practical example of using social networks in education is the integration of 

WhatsApp as a collaborative learning tool in schools. In some Indonesian secondary 

schools, teachers have created WhatsApp groups where students can discuss pluralism, 

tolerance, and respect for diversity. These groups serve as platforms for students to 

exchange ideas, share educational resources, and reflect on current social issues. By 

participating in these discussions, students are exposed to a variety of perspectives, which 

helps them develop a broader understanding of social dynamics and critical thinking skills that 

are essential for resisting radical ideologies (Aziz & Halim, 2019). 

Furthermore, these WhatsApp groups are used not only to facilitate discussion but also to 

engage students in peer-to-peer learning. For instance, students often collaborate on group 

projects or share articles and videos about peace and tolerance, which are discussed within the 

group. This interactive approach helps to foster a sense of community among students, 

reinforcing values of cooperation and mutual respect, which are key to building resilience 

against extremist views. 

 

Supporting Evidence: The Impact of Social Networks on Critical Thinking and 

Empathy 

Research has shown that social networks can be powerful tools for promoting critical 

engagement and empathy among students. According to Choi and Lee (2018), students 

actively participating in social media discussions are likelier to develop social responsibility 

and engage in pro-social behaviors. These platforms allow students to interact with a diverse 

range of ideas, helping them to understand and appreciate differences in opinion, which is 

crucial for countering the polarizing effects of radical ideologies. 

Moreover, Hertanto et al. (2022) found that social networks can facilitate adaptive learning, 

where students can personalize their learning experience based on their interactions with 

peers and their broader social environment. This adaptability is key in developing resilience 

to radicalization, as students become better equipped to critically analyze extremist 
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propaganda and engage in dialogue that challenges such narratives (Hertanto et al., 2022). 

In addition, Ghosh et al. (2017) argue that social networks can help build social capital, the 

networks of relationships that provide students a sense of belonging and support. This is 

particularly important in preventing radicalization, as extremist groups often exploit feelings 

of isolation or alienation. By facilitating connections and creating a sense of community, 

social networks reduce the vulnerability of students to radical ideologies by promoting social 

cohesion and mutual understanding (Ghosh et al., 2017). 

 

5. A synergy of Architecture, Place, and Social Networks: Creating Comprehensive 

Anti-Radicalism Learning Environments 

The fifth and final key finding of this review emphasizes the synergy between 

educational architecture, place authenticity, and social networks, which together create a 

comprehensive learning environment that fosters anti-radical character development. 

Integrating these three elements allows educational institutions to go beyond traditional 

teaching methods by creating an immersive and interactive learning space that promotes 

inclusivity, critical thinking, and social responsibility (Rahmanto et al., 2020). By leveraging 

the strengths of architecture, local culture, and digital platforms, schools can create 

environments where students are encouraged to engage meaningfully with their physical 

surroundings and the wider social context. 

This synergistic approach combines the best aspects of educational design physical, cultural, 

and virtual, allowing students to experience learning in a way that is both place- based and 

globally connected. Educational spaces designed with collaboration and interaction in mind 

provide the physical foundation, while place authenticity connects students to their local 

context, grounding them in their cultural identity. Social networks, in turn, bridge the gap 

between the local and global by allowing students to engage with diverse perspectives and 

participate in digital discourse (Magnisalis et al., 2011). 

 

Case Example: A School Campus that Embodies Synergy 

A strong example of this synergy can be seen in schools that integrate modern 

architectural design with place-based learning and digital platforms. For instance, schools in 

rural areas of Indonesia have adopted flexible, open-space classrooms that reflect local 

architecture while incorporating cultural elements in their design. These schools use social 

networks such as WhatsApp and Instagram to connect students with peers from urban areas 

and even other countries, allowing them to discuss topics such as pluralism, social justice, 
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and radicalization (Ali et al., 2021). This blend of physical design, cultural relevance, and 

digital engagement creates a powerful learning environment where students feel connected 

to their immediate community and the larger world. 

In these schools, classrooms are designed with open layouts that encourage 

collaborative learning. Students sit in groups, working together on projects that reflect local 

cultural issues but are shared and discussed online with a broader audience. The integration 

of local traditions into both the curriculum and the school's physical design fosters a strong 

sense of identity. At the same time, digital platforms allow for the sharing of ideas with 

peers from different cultural backgrounds. This approach not only strengthens anti- 

radicalism values but also teaches students the importance of understanding and respecting 

diversity at multiple levels, locally and globally (Ali et al., 2021). 

 

Supporting Evidence: The Power of a Multi-Dimensional Approach 

Research supports the notion that the synergy of these elements—architecture, 

place, and social networks—creates a holistic learning environment that is particularly 

effective in preventing radicalization. According to Wu et al. (2023), when students are 

allowed to engage with their environment both physically and virtually, they develop 

deeper cognitive and emotional connections with the subjects they are studying. This is 

critical in shaping anti-radicalism character, as students are encouraged to think critically 

about their role within their community and the wider global context (Wu et al., 2023). 

Moreover, Rahmanto et al. (2020) argue that place-based learning, when combined with 

interactive learning spaces and social network platforms, fosters a sense of ownership and 

responsibility among students. Using culturally relevant spaces alongside digital 

engagement helps students form a strong, positive identity, making them less vulnerable to 

the appeal of radical ideologies that often exploit feelings of alienation and disconnection 

(Rahmanto et al., 2020). 

Additionally, the interactive nature of this multi-dimensional approach promotes 

social cohesion within the classroom as students learn to collaborate and problem-solve in 

diverse groups. This experience of working together, both physically and through digital 

networks, helps students develop the skills needed to engage in constructive dialogue and 

counter extremist narratives (Sya’roni, 2019). By integrating these three elements, 

educational institutions can create a more inclusive, adaptive, and resilient learning 

environment that promotes anti-radicalism values. 

 



 

 

BUILDING ANTI-RADICALISM LEARNING SPACES: THE SYNERGY OF ARCHITECTURE, PLACE AUTHENTICITY, 

AND SOCIAL NETWORKS 
 

113        ICoSPACS – VOL. 1 NO. 1 JULY 2024  
 

 

 

4. CONCLUSION 

The synergy of educational architecture, place authenticity, and social networks plays 

a pivotal role in creating comprehensive learning environments that foster anti- radicalism 

character in students. By integrating architectural designs that promote social interaction and 

collaboration, schools can create physical spaces that encourage open dialogue and 

inclusivity. Place-based education, which emphasizes the connection between students and 

their local culture and history, strengthens students' sense of identity and belonging, making 

them more resilient against radical ideologies. Furthermore, the use of social networks in 

education facilitates exposure to diverse perspectives and enhances critical thinking and 

empathy—essential skills for countering extremist narratives. 

This multidimensional approach underscores the importance of holistic strategies in 

education to prevent radicalization. By combining the physical environment, cultural 

context, and digital engagement, educational institutions can cultivate a learning atmosphere 

that not only imparts academic knowledge but also promotes social cohesion and peace. The 

findings of this study highlight the need for collaboration among educators, architects, and 

policymakers to design and implement educational spaces that effectively address the 

challenges of radicalism. Future research should explore the long- term impacts of these 

integrated approaches and consider their applicability in diverse cultural and educational 

settings globally. 

 

ACKNOWLEDGEMENTS 

We want to express our deepest gratitude to the schools and participants in the cities of 

Semarang, Grobogan, Blora, and Batang in Central Java for their invaluable support in this 

research. The collaboration and cooperation of the principals, teachers, and students at the 

junior high schools (SMP) in these regions have been essential to the success of this study. 

With their willingness to share their time and insights, this research was possible. We are 

profoundly grateful for their contribution and commitment to this important endeavor. 

 

  



 
 

Page 100-116 
 

REFERENCES 

Ali, N., Afwadzi, B., Abdullah, I., & Mukmin, M. I. (2021). Interreligious literacy learning 

as a counter-radicalization method: A new trend among institutions of Islamic higher 

education in Indonesia. Islam and Christian–Muslim Relations, 32(4), 383–405. 

https://doi.org/10.1080/09596410.2021.1996978 

Alimin, N. N., Pertiwi, E. G., & Purwaningrum, L. (2021). Establishing sustainable habits of 

students in Green School Bali through green interior design. IOP Conference Series: 

Earth and Environmental Science, 905(1), 012075. https://doi.org/10.1088/1755-

1315/905/1/012075 

Anoir, L., & Khaldi, M. (2023). From collaboration to adaptation: Designing an adaptive 

collaborative educational system. In M. Khaldi (Ed.), Advances in educational 

technologies and instructional design (pp. 177–195). IGI Global. 

https://doi.org/10.4018/979-8-3693-3128-6.ch008 

Aziz, F. A., & Halim, L. (2019). Impact of concept mapping on students' critical thinking 

skills in science. Jurnal Pendidikan Malaysia, 44(1), 83–92. 

http://journalarticle.ukm.my/19199/1/33644-109640-1-PB.pdf 

Bordignon, V., Matta, V., & Sayed, A. H. (2021). Adaptive social learning. IEEE 

Transactions on Information Theory, 67(9), 6053–6081. 

https://doi.org/10.1109/TIT.2021.9475073 

Borelli, M. (2023). Social media corporations as actors of counter-terrorism. New Media & 

Society, 25(11), 2877–2897. https://doi.org/10.1177/14614448211035121 

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative 

Research in Psychology, 3(2), 77–101. https://doi.org/10.1191/1478088706qp063oa 

CASP Checklists—Critical Appraisal Skills Programme. (2018). CASP - Critical Appraisal 

Skills Programme. https://casp-uk.net/casp-tools-checklists/ 

Choi, D.-H., & Noh, G.-Y. (2020). Associations between social media use and suicidal 

ideation in South Korea: Mediating roles of social capital and self-esteem. Health 

Communication, 35(14), 1754–1761. 

https://doi.org/10.1080/10410236.2019.1663466 

Cleveland, B., & Fisher, K. (2014). The evaluation of physical learning environments: A 

critical review of the literature. Learning Environments Research, 17(1), 1–28. 

https://doi.org/10.1007/s10984-013-9149-3 

Creswell, J. W., Klassen, A. C., Plano Clark, V. L., & Smith, K. C. (2011). Best practices for 

mixed methods research in the health sciences. Bethesda, MD: National Institutes of 

Health. https://www.csun.edu/sites/default/files/best_prac_mixed_methods.pdf 

Fisher, K. (2005). Research into identifying effective learning environments. Evaluating 

Quality in Educational Facilities, 9, 159–167. 

Ghosh, R., Chan, W. Y. A., Manuel, A., & Dilimulati, M. (2017). Can education counter 

violent religious extremism? Canadian Foreign Policy Journal, 23(2), 117–133. 



 

 

BUILDING ANTI-RADICALISM LEARNING SPACES: THE SYNERGY OF ARCHITECTURE, PLACE AUTHENTICITY, 

AND SOCIAL NETWORKS 
 

115        ICoSPACS – VOL. 1 NO. 1 JULY 2024  
 

 

 

https://doi.org/10.1080/11926422.2016.1165713 

Hertanto, H., Mulyaningsih, H., Suripto, S., & Sudarman, S. (2022). The relationship 

between different social factors and the intensity of student radicalism. Journal of 

Social Studies Education Research, 13(2), 288–319. 

https://www.learntechlib.org/p/222899/ 

Keele, S. (2007). Guidelines for performing systematic literature reviews in software 

engineering. Technical report, ver. 2.3 EBSE technical report. 

Lee, K. Y., & Choi, H. (2019). Predictors of electronic word-of-mouth behavior on social 

networking sites in the United States and Korea: Cultural and social relationship 

variables. Computers in Human Behavior, 94, 9–18. 

https://doi.org/10.1016/j.chb.2018.12.011 

Magnisalis, I., Demetriadis, S., & Karakostas, A. (2011). Adaptive and intelligent systems 

for collaborative learning support: A review of the field. IEEE Transactions on 

Learning Technologies, 4(1), 5–20. https://doi.org/10.1109/TLT.2010.21 

Margaris, D., Kobusińska, A., Spiliotopoulos, D., & Vassilakis, C. (2020). An adaptive 

social network-aware collaborative filtering algorithm for improved rating prediction 

accuracy. IEEE Access, 8, 68301–68310. 

https://doi.org/10.1109/ACCESS.2020.2984804 

Moreira, P. G. (2023). Thinking like a radical: Social democracy, moderation, and anti-

radicalism. The European Legacy, 28(3–4), 330–347. 

https://doi.org/10.1080/10848770.2023.2182964 

Petticrew, M., & Roberts, H. (2008). Systematic reviews in the social sciences: A practical 

guide. John Wiley & Sons. 

Rahmanto, D. N., Meliala, A. E., & Lolo, F. A. (2020). Reducing radicalism as a form of 

intervention through the role of school and education curriculum. JPI (Jurnal 

Pendidikan Indonesia), 9(3), 347–354. 

Saputra, M. N. A., & Mubin, M. N. (2021). Urgensi kurikulum pendidikan agama Islam 

dalam fenomena radikalisme di Indonesia. SCAFFOLDING: Jurnal Pendidikan 

Islam Dan Multikulturalisme, 3(1), 16–28. 

https://ejournal.insuriponorogo.ac.id/index.php/scaffolding/article/view/693 

Sobel, D. (2004). Place-based education: Connecting classrooms and communities. 

Education for Meaning and Social Justice, 17(3), 63–64. 

https://her.journals.publicknowledgeproject.org/index.php/her/issue/download/268/1

31#page=65 

Sya’roni, M. (2019). Strategi integrasi pendidikan anti radikalisme dalam kurikulum 

SMA/MA. Karangan: Jurnal Bidang Kependidikan, Pembelajaran, Dan 

Pengembangan, 1(01), 37–45. 

https://ejournal.billfath.ac.id/index.php/karangan/article/view/6 

Syaâ, M., & Chumaidah, N. (2020). Strategi pembelajaran PAI anti radikalisme di SMP 

Negeri 1 Ngoro Jombang. Al-Insyiroh: Jurnal Studi Keislaman, 6(1), 36–56. 



 
 

Page 100-116 
 

https://ejournal.kopertais4.or.id/madura/index.php/alinsyiroh/article/view/3815 

Tranfield, D., Denyer, D., & Smart, P. (2003). Towards a methodology for developing 

evidence-informed management knowledge by means of systematic review. British 

Journal of Management, 14(3), 207–222. https://doi.org/10.1111/1467-8551.00375 

Wu, T.-T., Lee, H.-Y., Wang, W.-S., Lin, C.-J., & Huang, Y.-M. (2023). Leveraging 

computer vision for adaptive learning in STEM education: Effect of engagement and 

self-efficacy. International Journal of Educational Technology in Higher Education, 

20(1), 53. https://doi.org/10.1186/s41239-023-00422-5 

Zulkarnain, Z., Basri, B., Matang, M., & Wiranata, I. H. (2021). Sinkronisasi kurikulum 

mata kuliah wajib umum Pancasila, kewarganegaraan, dan agama di perguruan tinggi 

dalam melawan radikalisme. PINUS: Jurnal Penelitian Inovasi Pembelajaran, 7(1), 

31–42. http://ojs.unpkediri.ac.id/index.php/pinus/article/view/16140 


